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Endorsements 

Endorsement by 
School Principal 

 

Signed   

Name    Gail Hardman 
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Signed   

Name     Tony Gooden 

Date       12th November, 2015 

 

Legislative context for endorsement 

Section 2.3.24, subsection (2) of the act states that “A school plan prepared under subsection 
(1) must be signed by both the president of the school council and the principal and must be 
submitted to the Secretary for approval within the period specified in a Ministerial Order.” 

Ministerial Order 470 states that “the requirements for the school plan are set out in guidelines 
produced by the Department of Education and Early Childhood Development.” This template 
forms the guidelines. 
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School Profile 
Purpose 

The concept of a vision for a school has been demonstrated to be an essential characteristic in the school improvement and effectiveness research 
over several decades and across a wide range of education systems. Such a statement provides a foundation for the school’s strategic planning 
decisions and for ongoing performance against the school’s stated objectives and values. 

 

Regulatory context 

In order to be registered, all Victorian schools must meet a set of minimum standards, which are regulated by the Victorian Registration and 
Qualifications Authority (VRQA).  Under the VRQA’s School Governance standard, “a school must have a clear statement of its philosophy”. The 
statement is expected to cover the school’s vision, values, mission or objectives, including an explanation of how the school’s philosophy is 
enacted and articulated to staff, students, parents, guardians and the school community. 

 

Purpose  
 
 

Drafting note: strategic planning needs to be anchored in the school’s fundamental reason for existence – its 
purpose. A school’s statement of purpose answers the basic questions: what are we here for? Statements of 
purpose are shared and owned by the school community, are appropriate to the needs and expectations of the 
community, and are easily understood by the whole school community. 

 

 The recent Priority Review indicates that the Purpose for the school is unclear to many members of the community. 

Clarifying this and ensuring it is embedded in the culture of the school is a key piece of work in the first year of 
implementation of this Strategic Plan. 
 

Values Drafting note: Values are those things that are most important to a school and its community. Values describe the 
principles and expectations that guide the school and provide a reference point for decisions and actions. Values 
shape the way people interact and work together by creating shared expectations and behavioral norms.  

 

  

The current values are Excel, Respect and Inspire. 

These will be revisited during the course of the Strategic Plan 
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Environmental Context Drafting note: Strategic planning recognises that each school operates within a unique context, shaped by its 
history, its community and its desired future. Analysis of the school’s environmental context answers the question: 
What are the influences that will impact on our school and the achievement of our goals into the future?  

In describing the environmental context, schools will consider both the current and future needs of children and 
young people in the community as well as community expectations, the socio-demographic composition of the 
community, broader education provision (including early childhood and post-compulsory provision options), facilities 
and infrastructure, labour market conditions, and government policies and regulations. 

  

Seymour College caters for students from Foundation to Year 12 in the mainstream sector and ungraded students in 
our Special Education Sector.  The College draws on the feeder schools of Tallarook, Puckapunyal, Avenel, Heathcote, 
Tooborac, Pyalong and Nagambie as well as the township of Seymour.  The current enrolment of the College is 821.  
The enrolment has been trending downwards in the past years. The current staffing profile includes 66.1 EFT teachers 
and 21.21 EFT support staff.  The leadership profile is: Executive Class Principal, Assistant Principal – Learning and 
Teaching, Assistant Principal – Wellbeing, Assistant Principal – Organisation, Assistant Principal – Special Education, 
Leading Teacher – ICT, Leading Teacher – Literacy, Leading Teacher – Numeracy, Leading Teacher – VCE, Leading 
Teacher F-6 and Leading Teacher 7-12.  Currently three of the five principal class officers are in acting positions.  

In 2015 the schools Family Occupation Index is 0.63. The state median is 0.51 The Special Education Sector Family 
Occupation Index is 0.8045 

The College has evolved from a merger of four schools in the past five years, with all sectors and schools now being 
housed on the one site and known as Seymour College.  The first stage of the building program has been completed 
which included a new Junior Learning Community, Administration Centre, a high needs Special Education building and 
Resource Centre.  Three Building Education Revolution projects were completed in 2011. These were a new Science 
building, a Junior Games Hall and Hydrotherapy Pool. The remaining stages will see the building of a Year 5-8 learning 
community, a Year 9-12 learning community and technology centres.   

Currently, the Year 5-8 learning community is housed in two areas which are located in different parts of the College.    
This physical distance has impeded the ability for teachers and students to participate in combined learning activities 
as well as limiting communication and planning opportunities between teachers.  The Year 5-6 and Year 7 and 8 
classes are acting as ‘stand-alone’ units.   
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Teachers and students in the Junior Learning Community have been involved in learning about and implementing 
pedagogical approaches required to teach and learn in flexible open learning spaces for two years prior to moving into 
the new building. 

Our College offers a range of technology subjects which are critical in engaging students and assisting them to attend 
school.  These subjects also allow for the real life application of numeracy and literacy skills and educate students in 
the many pathways which lead from these courses.   

The College offers an enhanced and accelerated class at Years 7 to 10 which has the expectation of preparing students 
for academic pathways in Years 11 and 12.  This program will be reviewed in 2015.  

The Special Needs community operates throughout the college for students who meet the intellectual disability 
criteria of a special developmental school.  The Special Education community has a purpose built facility within the 
college for students with high needs, along with classrooms within each of the learning areas in the mainstream 
primary and secondary settings.  Students are supported in these small, individualised teaching groups by a teacher 
and assisted by an aide.  Abilites Based Learning and Education Support provides the instructional model for the 
majority of students in this learning community.  

The College houses a Community Arts Centre and a Trade Training Centre.  These assist in catering for the diverse 
needs of our student and community populations.  The College has close links with cluster schools and community 
groups who regularly use these facilities.  The College participates in active teacher networks – Foundation to Year 12 
and at times these meetings are held at the College. 

The College also offers a well-equipped Technology wing with a full range of technology subjects available. The 
College attracts a large number of students enrolled in Vocational Education and Training (VET) and Victorian 
Certificate of Applied Learning programs.  The College also acts as a major VET provider to the cluster. The new Trade 
Training Centre operates through a consortium of nine schools and provides for programs in automotive, building and 
construction and engineering. 

The staffing profile of the school is also diverse and we are able to offer Languages in this time of great change in the 
implementation of the AusVELS curriculum.  We offer a range of subjects at VCE level, run two VCAL classes (senior 
and intermediate level) and offer VET to 90 students from our own College.  We also offer VET to students from 
surrounding schools.   
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Students are supported by a Wellbeing Officer, a Defence Transition Mentor, a Secondary Nurse and Student Support 
Services Officers.  We purchase psychology, speech and occupational therapy services to ensure students and their 
families have the best start and are supported through their school years.  The College is dedicated to the Reading 
Recovery Program and offers literacy support.  Literacy and numeracy is also supported within the staffing profile with 
a Literacy  Leading Teacher, a Numeracy Leading Teacher  ) and an Assistant Principal – Teaching and Learning. 

The College has embarked on a partnership with the Australian Childhood Foundation to understand traumatised 
children and families and how to identify and teach these students. 

There are many exits and enrolments during the year with some students returning after some months or years.  The 
number of Out Of Home Care students, Koori Students and English as Additional Language students are all on the 
increase.   

Full college student assemblies have been implemented and expectations in regards behaviour, college values, 
attendance and high learning expectations are explicitly discussed.  Leaders are introduced and student leaders also 
have a voice at assemblies and school council.  Year 12 student leaders will mentor five Year 7 students throughout 
the year.  The 5/6 learning community and the Special Education learning community are also inducting student 
leaders and will be part of the wider student leadership team.  2015 is the first year that the Special Education 
students are included in the leadership team. 

The student is at the centre of decision making, and the College has supported the development of a new campus of 
the North Eastern Victoria Region Flexible Learning Centre in Seymour (at the closed site of the Special Education 
School).    

Exit student destination data indicates that a pleasingly high proportion of Seymour College students are proceeding 
to further tertiary studies; in 2014 68% of exiting students went on to further education or training. The College offers 
comprehensive Careers and Pathways planning, which ensures that each year relatively few students, compared to 
regional data, are listed as ‘seeking work’. 

Seymour College has active involvement and success in inter- school sport and performs very well in many outside 
activities such as the RACV Energy Breakthrough and School Debating.  The College has an active environmental focus 
incorporating a freshwater studies program and a Junior Zookeepers program. 2014 saw the consultation process 
involving parents, students and staff to instigate a house system, including name, colour and mascot.  
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The College is working to develop new directions in teaching and learning with a major emphasis on literacy and 
numeracy.   We are continuing to implement the former Hume Region literacy and numeracy lesson structure in the 
primary sector.  Staff aspire to contribute to highly effective Professional Learning Teams, develop and maintain 
performance plans linked to Annual Implementation Plan priorities, actively seek continuing professional 
development, as well as developing and maintaining individual education plans for students as part of the teaching 
and learning program. Seymour College regards assessment as an integral part of learning with detailed reports linked 
to AusVELS issued to parents followed by parent-teacher interviews. 

 

Service Standards 
 

In accordance with the school’s purpose and values, this section clearly articulates to the community what standards 
of service the school will hold itself to. 

Service standards describe who the school is serving, the services the school will provide, and the standards of quality 
and responsiveness with which the school will provide the services. 

General 

• The school fosters close links with parents and the broader school community through its commitment to 
open and regular communications. 

• The school commits to the active sharing of its vision and goals to ensure school community engagement in 
the school’s strategic plan. 

• The school guarantees all students access to a broad, balanced and flexible curriculum including skills for 
learning and life. 

• The school provides a safe and stimulating learning environment to ensure all students can achieve their full 
potential. 

• All students will receive instruction that is adapted to their individual needs. 

  



 

8 
 

Strategic Direction  
Purpose: A school’s strategic direction is defined by goals and targets for improvement in the four outcome areas, and key improvement strategies to 
achieve the goals and targets. 

Schools have significant flexibility in defining their goals, targets and key improvement strategies according to the needs and expectations of their 
community. Typically, the Strategic Plan will have one goal against each outcome area, though schools may choose to include more. 
 
The goals, targets and key improvement strategies articulated in the School Strategic Plan will underpin individual performance and development 
planning for school staff. 
 
Regulatory context 

Under the Education Training and Reform Act 2006 Section 2.3.24, subsection (1) of the Act states that:  

“A school council must, in accordance with any Ministerial Order, prepare a school plan that sets out the school's goals and targets for the next 4 years 
and the strategies for achieving those goals and targets.” 
 

 

Achievement 
Achievement refers to both the absolute levels of learning attainment and growth in student 
learning that schools strive to support.  

While recognising that literacy and numeracy are essential foundations for students’ success, 
achievement outcomes encompass a broader view of learning, spanning the full range of curriculum 
domains, as well as students’ co-curricular achievements. 

Key improvement strategies 
Key improvement strategies are the high-level actions that 
the school will undertake to achieve its goals and targets. 
They represent the sequential process of change that will 
need to occur if the goals and targets are to be realised. 
Key improvement strategies are broad and are likely to 
take several years to implement successfully and 
sustainably. Implementation of the key improvement 
strategies will be documented in detail through the school’s 
Annual Implementation Planning process. 

Goals 
Goals are aspirational statements. 
They define what outcomes the 
school is striving to achieve. Goals 
evolve from the school’s purpose, 
values and context and build on the 
analysis of student outcomes 
undertaken through the self-
evaluation and review processes. 

 
To improve outcomes in reading, writing, numeracy and VCE 
 
 
To develop a meaningful vision for the College 
 
 
 
 

 
Provide significant opportunities to build the capacity of 
staff in a modern well-functioning college.  
 
To develop a meaningful vision for the College: 
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Targets 
Targets are defined measures of the 
successful achievement of the 
school’s goals. Targets can take a 
number of forms and may focus on 
the outcomes achieved by all 
students, such as the learning growth 
all students will be expected to 
achieve, or on the outcomes of a 
smaller group of students. 
 

 
NAPLAN  

% 2014 2018 
Year 3 Writing (decrease bottom 2 bands) 26.4 20 
Year 3 Reading (decrease bottom 2 bands) 33.3 25 
Year 3 Numeracy (decrease bottom 2 bands) 40 25 
Year 3 Writing (increase top 2 bands) 23.5 30 
Year 3 Reading (increase top2 bands) 33.4 35 
Year 3 Numeracy (increase top 2 bands) 22.9 25 
Year 5 Writing (decrease bottom 2 bands) 37 20 
Year 5 Reading (decrease bottom 2 bands) 35.5 25 
Year 5 Numeracy (decrease bottom 2 bands) 40 25 
Year 5 Writing (increase top 2 bands) 6.5 30 
Year 5 Reading (increase top2 bands) 22.3 35 
Year 5 Numeracy (increase top 2 bands) 8.8 25 
Year 7 Writing (decrease bottom 2 bands) 51.8 30 
Year 7 Reading (decrease bottom 2 bands) 17.5 25 
Year 7 Numeracy (decrease bottom 2 bands) 25.6 25 
Year 7 Writing (increase top 2 bands) 9.6 20 
Year 7 Reading (increase top2 bands) 27.6 30 
Year 7 Numeracy (increase top 2 bands) 23.2 20 
Year 9 Writing (decrease bottom 2 bands) 54.6 25 
Year 9 Reading (decrease bottom 2 bands) 29 15 
Year 9 Numeracy (decrease bottom 2 bands) 34.2 20 
Year 9  Writing (increase top 2 bands) 9.1 20 
Year 9  Reading (increase top2 bands) 21 35 
Year 9 Numeracy (increase top 2 bands) 18.4 30 

 
3-5 NAPLAN Relative Growth % - Number 
 Low Med High 
2014 33.3 53.8 12.8 
2018 25 50 25 

 
5-7 NAPLAN Relative Growth % - Number 
 Low Med High 
2014 31.5 46.6 21.9 
2018 25 50 25 

• Use collaborative processes to involve students, staff, 
parents and the local community in the development of 
a forward looking vision for the college 

• Revisit  values of the college (excel, respect, inspire) 
• Focus on the concept of “How  we work at Seymour 

College” 
• Develop an Instructional Model for implementation 

across the college 
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7-9 NAPLAN Relative Growth % - Number 
 Low Med High 
2014 24.6 52.2 23.2 
2018 20 50 30 

 
3-5 NAPLAN Relative Growth % - Reading 
 Low Med High 
2014 23.2 48.7 23.1 
2018 15 55 30 

 
5-7 NAPLAN Relative Growth % - Reading 
 Low Med High 
2014 27.5 53.6 18.8 
2018 20 55 25 

 
7-9 NAPLAN Relative Growth % - Reading 
 Low Med High 
2014 23.5 55.9 20.6 
2018 20 50 30 

 
3-5 NAPLAN Relative Growth % - Writing 
 Low Med High 
2014 38.5 48.7 12.8 
2018 25 50 25 

 
5-7 NAPLAN Relative Growth % - Writing 
 Low Med High 
2014 45.9 33.8 20.3 
2018 25 50 25 
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7-9 NAPLAN Relative Growth % - Writing 
 Low Med High 
2014 20.3 58 21.7 
2018 15 55 30 

 
Teacher AusVels Judgment. 
By 2018 teacher judgments for 90% students in reading, 
writing and number reflect minimum 12 months 
progression. 
 
Increase VCE All Studies average from 24.74 to 28 
Increase the % of VCE study scores of 40 or more from 0% to 
5% 
 
Program for Students with Disabilities (PSD) 
By 2018 90% of ungraded students will achieve good 
progress or better in their Individual Education plan  
 
Student Attitude To School Survey.  

Student survey 5-6 2014 2018 
Learning Confidence 3.92 4.1 

 
Student survey 7-12 2014 2018 
Learning Confidence 3.56 3.7 

 
 
School Staff Survey   

 % endorsement 
 Whole School Prin/Teach 
Component 2014 2018 2014 2018 
Academic 
emphasis 

38 60 39 75 

Collective efficacy 36 60 35 75 
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Theory of action (optional) 
The Theory of Action explains the 
rationale behind the key 
improvement strategies, i.e. how the 
strategies will achieve the goals 
articulated in the Plan. 

If the school has a safe and orderly learning 
environment, builds leadership and teacher capacity, 
has high expectations of all members of the school 
community and focuses on what matters most, student 
learning outcomes will improve. 

 Actions 
Actions are the specific activities to be undertaken in each 
year to progress the key improvement strategies. There 
may be more than one action for each strategy. Schools 
will choose to describe actions with different levels of 
detail.   

Success criteria 
Success criteria are markers of success. They are useful in 
demonstrating whether the strategies and actions have 
been successful. Success criteria often reflect observable 
changes in practice or behaviour. To simplify and focus the 
school’s monitoring of progress, only a limited number of 
success criteria should be set. 

Year 1 
 

• Employ David and Sue Hinton to assist in review and 
development of vision,  values and purpose statements  
and instructional model 

 
 
• Employ pedagogy coaches to work with staff in the 

implementation of learning approaches and the 
instructional model 
Focussing on modelling, observation and feedback to 
staff as well as presenting specific professional learning 
in areas including   
• To use the college’s data tracking system  to develop  

strategies to improve teaching strategies and  
student learning 

• Build data literacy/ analysis and the ability to use 
data to inform teaching 

• Review current curriculum and pedagogy to ensure 
effectiveness 

• School vision and values visible and known  and 
observable in behaviours  across the college  

• Development and across college implementation of 
Instructional Model 

 
• Staff acceptance of coaches  and engagement in capacity 

building 
• Improved learning culture  
• Observations and student feedback indicate improved 

teacher practice in areas coached  
 

• Data is used to support learning 
• All school data available to staff and school council 
• Teacher consultant(s) employed and working to embed 

improved teacher practice aligned to the   Instructional 
Model  in the following areas  
• Pedagogy 
• Feedback 
• Data literacy 
• ICT 
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• Develop appropriate curriculum documentation 
across the College to ensure a guaranteed viable 
curriculum across the college 

• Enhance pedagogical understanding including the 
use of feedback, student voice, peer coaching, peer 
observation, etc 

• Ensure that learning intentions are understood by 
staff and that they are used as a tool for improved 
student learning 

• Develop understanding of differentiation and 
personalisation 

• Support Professional Learning Teams (PLTs)across 
the College 

• Revise  Induction processes 
 
 
In relation to Special Education practices:  
• Staff learning in ABLES and (where appropriate) 

Seymour College Assessment Schedule.  
 
• Staff will be trained in the development and 

implementation of Individualised  Learning and Student 
Support Plans  including SMART goals 

 
• Literacy & Numeracy (Special Education) Placemats form 

the structural model for classroom instruction for 
Special Education students 

 
 
 

• Curriculum 
• PLTs 
• VCE/VCAL pathways provision 
• Learning intentions 

Teacher practice improvements evident in: 

• Class observations against AITSL standards  
• Planning documents  including work plans and ILPs 
• Operation of PLTs and planning for personalisation 
• Appropriate  learning intentions and success criteria 

in place for all classes  
 

 
 

• Staff will track the growth of Special Education students 
learning and through ABLES and (where appropriate) 
Seymour College Assessment Schedule.  

• Individualised Learning and Student Support Plans in 
consultation with families for all students in Special 
Education (one per term) – SMART goals 

 
• Guaranteed 2 hours literacy and 1 hour of numeracy in 

each classroom  
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Year 2 
 

• Continue  implementation of year one strategies 
 

• Progressive improvements  in data against target  
• All strategies commenced and milestones observed  
• All sections of the college active in reviewing and fine 

tuning strategies 
 

Year 3 
 

• Continue, monitor and adjust as required  with flexibility 
to incorporate new evidence based strategies as 
required  
 

• Progressive growth in data against targets  
• All sections of the college active in reviewing and fine 

tuning strategies 

Year 4 
 

• Evaluate effectiveness of strategies  
 

• Improved practices embedded 
• Staff holding each other professionally accountable 
• Targets achieved 
 

 

Engagement 
Engagement refers to the extent to which students feel connected to and engaged in their learning 
and with the broader school community. 

Engagement spans students’ motivation to learn, as well as their active involvement in learning.  

Engagement also refers to students engagement as they make critical transitions through school 
and beyond into further education and work. 

Key improvement strategies 
Key improvement strategies are the high-level actions that 
the school will undertake to achieve its goals and targets. 
They represent the sequential process of change that will 
need to occur if the goals and targets are to be realised. 
Key improvement strategies are broad and are likely to 
take several years to implement successfully and 
sustainably. Implementation of the key improvement 
strategies will be documented in detail through the school’s 
Annual Implementation Planning process. 

Goals 
Goals are aspirational statements. 
They define what outcomes the 
school is striving to achieve. Goals 
evolve from the school’s purpose, 
values and context and build on the 
analysis of student outcomes 

 
To engage students as active learners with aspirations for 
success and clear supported pathways. 
 
To support every student with clear transition practices and 
the provision of pathway planning support. 

 
• Understand & prepare for student interest &capability. 
• Build student self-confidence and aspiration. 

 
• Review and document practices at every transition point 
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undertaken through the self-
evaluation and review processes. 
 

• Review Managed Individual Pathways processes and 
outcomes in light of the Positive Pathways Initiative  

Targets 
Targets are defined measures of the 
successful achievement of the 
school’s goals. Targets can take a 
number of forms and may focus on 
the outcomes achieved by all 
students, such as the learning growth 
all students will be expected to 
achieve, or on the outcomes of a 
smaller group of students. 
 

Student Attendance 
 
By 2018 the mean student absence rate to be: 
Prep to Year 6 – from 18.48 to 14 days or less 
Year 7 to Year 12 – from 32.38 to  18 days or less 
 
By 2018 reduce by 20% non-medical/treatment absences by 
students in Special Education 
 
Student Attitudes to School Survey 
 
By 2015 the following variable mean factor scores  to be:  
 

Student survey 5-6 2014 2018 
Learning Confidence 3.92 4.1 
Stimulating Learning 3.8 4.1 
Teacher Effectiveness 4.12 4.4 

 
Student survey 7-12 2014 2018 
Learning Confidence 3.56 3.7 
Stimulating Learning 2.99 3.1 
Teacher Effectiveness 3.45 3.6 

 
 
 

Theory of action (optional) 
The Theory of Action explains the 
rationale behind the key 
improvement strategies, i.e. how the 
strategies will achieve the goals 
articulated in the Plan. 
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 Actions 
Actions are the specific activities to be undertaken in each 
year to progress the key improvement strategies. There 
may be more than one action for each strategy. Schools 
will choose to describe actions with different levels of 
detail.   

Success criteria 
Success criteria are markers of success. They are useful in 
demonstrating whether the strategies and actions have 
been successful. Success criteria often reflect observable 
changes in practice or behaviour. To simplify and focus the 
school’s monitoring of progress, only a limited number of 
success criteria should be set. 

Year 1 
 

• Develop strong relationships with local preschool 
settings, including those in the wider special school 
catchment area 

• Build a high profile transition program with feeder 
primary schools, including those in the wider special 
school catchment area 

• Capture student interests and raise learning aspirations 
at transition points of entry into each learning 
community 

• Develop and use individual student profiles (and 
portfolios) to inform student progress and enhance 
parent understanding and involvement in their child’s 
learning. These published via COMPASS 

• Develop Head Start Program 
• Implement relevant components of Careers Framework 
• Students commence CAP in year 7 which is twice yearly 

updated and reviewed 
 
 
In regards to confidence and aspiration: 

• Ensure learning is personalised for students 
 

• Engage parents more fully in student learning 
 

• Enhance student management policy and practice 
 

• Regular contact with Seymour and surrounding area 
preschools established 
 

• Transition protocols established with feeder primary 
schools 
 

• Understandings of student needs and abilities 
established through parent interviews and assessment 
of prior learning 

• Regular formal and informal communication with 
parents about pathways choices established 

• Student portfolios accessible to parents via COMPASS 
and provide a starting point for student led conferences 

 
 
• Year 7-10 Head Start program 

 
• Students individually connected to options for further 

education, training and employment opportunities 
 
• Evident in teacher planning and practice and student 

ability to describe learning journey 
• Positive regular communication with parents through 

variety of means  
• Students are aware and supportive of College 

expectations   
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• Students have multiple opportunities to be active 
learners  

• Celebration of student alumni 
  

• Links to employers and tertiary institutions  
 
 

• Increase student attendance via Compass ensuring all 
administrative procedures including recording and  
follow-up of absence are accurately implemented in a 
timely fashion  

 
• Broaden the curriculum choices and electives available 

to students enrolled in Special Education, particularly in 
secondary. 

• Where behaviourally appropriate, include special 
education students in mainstream activities, excursions, 
classes and camps.  
 

• Student feedback is sought by all teachers and used as 
appropriate to inform teacher practice and planning 

• Students are aware of the paths that might be open to 
them and can make local links 

• Careers and advisory nights  
• Links via visits workshops and work placements   
 
• Attendance data accurate and includes follow-up notes  
• Parents aware of absences and truancy issues addressed  

before long term trends in place  
 
 
• Special Ed students completing VCAL and work 

placements as appropriate 
 
• Inclusive planning for activities is the norm rather than 

the exception 

Year 2 
 

• Continue  implementation of year one strategies 
 

• Progressive improvements  in data against target  
• All strategies commenced and milestones observed  
• All sections of the college active in reviewing and fine 

tuning strategies 
 

Year 3 
 

• Continue, monitor and adjust as required  with flexibility 
to incorporate new evidence based strategies as 
required  
 

• Progressive growth in data against targets  
• All sections of the college active in reviewing and fine 

tuning strategies 

Year 4 
 

• Evaluate effectiveness of strategies  
 

• Improved practices embedded 
• Staff holding each other professionally accountable 
• Targets achieved 
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Wellbeing 
Students’ health, safety and wellbeing are essential to learning and development. An inclusive, 
safe, orderly and stimulating environment for learning is critical to achieving and sustaining 
students’ positive learning experiences.  

Key improvement strategies 
Key improvement strategies are the high-level actions that 
the school will undertake to achieve its goals and targets. 
They represent the sequential process of change that will 
need to occur if the goals and targets are to be realised. 
Key improvement strategies are broad and are likely to 
take several years to implement successfully and 
sustainably. Implementation of the key improvement 
strategies will be documented in detail through the school’s 
Annual Implementation Planning process. 

Goals 
Goals are aspirational statements. 
They define what outcomes the 
school is striving to achieve. Goals 
evolve from the school’s purpose, 
values and context and build on the 
analysis of student outcomes 
undertaken through the self-
evaluation and review processes. 
 

To develop a safe and orderly learning environment for all 
students across the College 

• To ensure consistent approaches across all areas of 
school business  

• To develop and improve levels of accountability at all 
levels of the College 

 
Develop, publish and implement Student Behaviour 
Expectations and Management Strategies document 
Relaunch Positive School Wide behaviour  
Implement Bridges Out of Poverty 
 
 

Targets 
Targets are defined measures of the 
successful achievement of the 
school’s goals. Targets can take a 
number of forms and may focus on 
the outcomes achieved by all 
students, such as the learning growth 
all students will be expected to 
achieve, or on the outcomes of a 
smaller group of students. 
 

To improve the mean scores in the Attitude To School 
Survey.  
 

Student survey yrs. 5-6 2014 2018 
Teacher empathy 4.25 4.4 
School connectedness 3.98 4.4 
Connectedness to peers 4.15 4.3 
Classroom Behaviour 2.12 3.4 
Student Safety 3.73 4.4 

 
Student survey yrs. 7-12 2014 2018 
Teacher empathy 3.39 3.6 
School connectedness 3.2 3.6 
Connectedness to peers 3.8 4 
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Classroom Behaviour 2.6 3.1 
Student Safety 3.97 4.3 

 
From the Parent Opinion Survey improve the variable scores 
in:  

 % endorsement 
Parent Opinion survey 2014 2018 
Student safety 5.33 6.0 
Behaviour Management 5.92 6.0 

 

Theory of action (optional) 
The Theory of Action explains the 
rationale behind the key 
improvement strategies, i.e. how the 
strategies will achieve the goals 
articulated in the Plan. 

 

 Actions 
Actions are the specific activities to be undertaken in each 
year to progress the key improvement strategies. There 
may be more than one action for each strategy. Schools 
will choose to describe actions with different levels of 
detail.   

Success criteria 
Success criteria are markers of success. They are useful in 
demonstrating whether the strategies and actions have 
been successful. Success criteria often reflect observable 
changes in practice or behaviour. To simplify and focus the 
school’s monitoring of progress, only a limited number of 
success criteria should be set. 

Year 1 
 

 
Revisit school policies and procedures in regards to 
areas such as  uniform, behaviour, wellbeing, pedagogy, 
curriculum 

• Develop, publish and implement Student Behaviour 
Expectations and Management Strategies 

o Workshops with staff including case studies  
o Appropriate recording systems in place 
o Student sought for feedback and instructed on 

processes   
o Parents informed  

 

Improved learning environment 
 
• Practices and procedures are in operation and 

consistently applied 
• Decrease in number and severity of student behaviour 

issues  
 
 
 
• Teachers are committed to and  modelling SWPBs 
• SWPBs team in place and actively working on stages of 

implementation  
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• Shiralee Poed continue to works with the college in the 
relaunch and embedding of School Wide Positive 
Behaviours  
 

In regards to Special Education  
 
• Speech, Occupational Therapy and Psychological support 

for students and training for aides to implement as part 
of daily practice  

• Implement Calmer Classrooms, Restorative practices 
and Circle time 

• Staff learning around proactive teaching and school 
behavioural expectation  and how to address shortfalls 
with natural consequence 

• Consistent use of best practice communication 
strategies  
 

• Emotional Intelligence  programs including anger 
management, personal safety, peer relationships in the 
inquiry learning curriculum 
 

 

 
 
• Service matches needs and  strategies are practiced 

supported between visits 
 

• Calmer Classrooms practices underpin teacher and 
student culture shift in Special Education Classrooms 

• Students have a known process  in identifying, 
expressing and addressing safety, conduct and 
relationship  issues leading to decrease in rate and 
severity of incidents   
 

• Communication strategies in every classroom combine 
spoken and  visual prompts (PECS and sign) to allow non-
verbal students a ‘voice’ 

• Program delivery followed by observable improvements 
in teacher practice and a decline in student instances of 
disengagement 

 
 
 
 
 
 
 
 

Year 2 
 

• Continue  implementation of year one strategies 
 

• Progressive improvements  in data against target  
• All strategies commenced and milestones observed  
• All sections of the college active in reviewing and fine 

tuning strategies 
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Year 3 
 

• Continue, monitor and adjust as required  with flexibility 
to incorporate new evidence based strategies as 
required  
 

• Progressive growth in data against targets  
• All sections of the college active in reviewing and fine 

tuning strategies 

Year 4 
 

• Evaluate effectiveness of strategies  
 

• Improved practices embedded 
• Staff holding each other professionally accountable 
• Targets achieved 
 

 
 

Productivity 
Productivity refers to the effective allocation and use of resources, supported by evidence and 
adapted to the unique contexts of each school. 

 

Successful productivity outcomes exist when a school uses its resources – people, time, space, 
funding, facilities, community expertise, professional learning, class structures, timetables, 
individual learning plans and facilities – to the best possible effect and in the best possible 
combination to support improved student outcomes and achieve its goals and targets. 

Key improvement strategies 
Key improvement strategies are the high-level actions that 
the school will undertake to achieve its goals and targets. 
They represent the sequential process of change that will 
need to occur if the goals and targets are to be realised. 
Key improvement strategies are broad and are likely to 
take several years to implement successfully and 
sustainably. Implementation of the key improvement 
strategies will be documented in detail through the school’s 
Annual Implementation Planning process. 

Goals 
Goals are aspirational statements. 
They define what outcomes the 
school is striving to achieve. Goals 
evolve from the school’s purpose, 
values and context and build on the 
analysis of student outcomes 
undertaken through the self-
evaluation and review processes. 
 

To provide significant opportunities to increase leadership 
capacity across the College 
 
 
 
 
 
 
Ensure that the college resources are effectively used to 
support student learning 
 

• To review the leadership structure of the school 
including areas of operation 

• To employ a leadership coach/consultant to work with 
the leadership team across the College 

• Build middle management capacity  
• Establish a School Improvement Team 
 

• Review and adjust as required current use of time, space  
and people to support strategic Plan goals  
 Targets 

Targets are defined measures of the 
successful achievement of the 

 
Growth on the School Staff Survey   
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school’s goals. Targets can take a 
number of forms and may focus on 
the outcomes achieved by all 
students, such as the learning growth 
all students will be expected to 
achieve, or on the outcomes of a 
smaller group of students. 
 

 
 % endorsement 
 Whole School Prin/Teach 
Component 2014 2018 2014 2018 
Staff trust in 
colleagues 

67 70 70 75 

Teacher 
collaboration 

43 65 40 75 

Prof learning school 
level support 

51 65 45 75 

Professional 
learning collegiate 
participation 

43 65 36 75 

Professional 
learning feedback 

27 65 23 75 

 
 
 
From the Parent Opinion Survey improve the variable scores 
in:  
 

 
 Factor Name 2014 2018 

School 
Improvement 

4.86 5.5 

General 
satisfaction 

5.27 5.6 

• To create a Special School structure within the college 
that is effective and supports the needs of the students 
 

Theory of action (optional) 
The Theory of Action explains the 
rationale behind the key 
improvement strategies, i.e. how the 
strategies will achieve the goals 
articulated in the Plan. 

 

 Actions 
Actions are the specific activities to be undertaken in each 
year to progress the key improvement strategies. There 

Success criteria 
Success criteria are markers of success. They are useful in 
demonstrating whether the strategies and actions have 
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may be more than one action for each strategy. Schools 
will choose to describe actions with different levels of 
detail.   

been successful. Success criteria often reflect observable 
changes in practice or behaviour. To simplify and focus the 
school’s monitoring of progress, only a limited number of 
success criteria should be set. 

Year 1 
 

• Audit areas of responsibility, role statements  and 
current structures  against priorities of the college and 
realign as required including physical location of leaders  
 

• Employment of leadership coach  - Martin Culkin 
Regular leadership meetings 

 
• Select School Improvement Team including staff 

members of Design Team with clear role to monitor, 
support and input on  implementation of Strategic Plan 

 
• Review timetable particularly bell times,  the length of 

sessions and the suitability of having one timetable 
across the entire college  

• Review current allocation of classroom spaces with a 
view to economy of use and most suitable locations for 
student groups including special education groups  

• To develop a cohesive facilities plan for the secondary 
section of the college including possible demolition of 
unrequired buildings 
 

• Explore options for partnering with other schools and 
organisations in utilisation of the Trade Training centre 
to meet the needs of the local community 
 
 

 
• Distribution of leadership across the college  
 
 
• Improvement of leadership capacity 
• Consistent Implementation of policy and practice  
 
• School Improvement team in place and assisting to 

inform  to decisions around implementation of the  
Strategic Plan  

 
• Timetable supports calm learning environment and 

optimal time on task 
 

 
• Running costs such as electricity and maintenance  are 

reduced 
 
 
• Broader range of pathways linked to employment 

opportunities is available both to College students and 
community members  

 
 
 
• Support team in place and operating  
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• In relation to Special Education Anthony Raitman to 
work with Graham Wood  to establish a support team  
to review structure, improve distributed  leadership 
capacity, develop supportive strategies, and adopt best 
practice in relation to meeting the educational and 
wellbeing needs of students  
 

Year 2 
 

• Continue  implementation of year one strategies 
 

• Progressive improvements  in data against target  
• All strategies commenced and milestones observed  
• All sections of the college active in reviewing and fine 

tuning strategies 
 

Year 3 
 

• Continue, monitor and adjust as required  with flexibility 
to incorporate new evidence based strategies as 
required  
 

• Progressive growth in data against targets  
• All sections of the college active in reviewing and fine 

tuning strategies 

Year 4 
 

• Evaluate effectiveness of strategies  
 

• Improved practices embedded 
• Staff holding each other professionally accountable 
• Targets achieved 
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